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Abstract 

The country’s educational curriculum and learning models validate the STEAM framework’s implementation 

(Science, Technology, Engineering, Art, and Mathematics). Therefore, this paper explores the theoretical 

frameworks relating to the development of information in the STEAM framework as an effective teaching and 

learning method and explains the knowledge gained in the STEAM tertiary education methodology’s 

multidisciplinary teaching and learning usefulness. The methodology was accompanied by semi-systematic 

existing literature from the expression of papers published electronically from 2010-2019, located in the Scopus, 

Science, ISI, Scielo and, other databases following Snyder (2019) in the mapping of theoretical aspects, the 

identification of knowledge gaps, the combination of consulted authors and the research issue. Three kinds 

accompanied the validity and reliability: STEAM technique as a teaching process, multidisciplinary STEAM 

pedagogy, and STEAM interdependence in the curricular material. According to Levy & Ellis (2006), content 

validation was framed by the relevance of documents, innovation, and quality. This job is about to show when 

and how can a STEAM educational concept can be delivered in a system that seems to have been destroyed 

from its old mistakes and can give a real boost to a new oriented public school in the best possible integrated 

educational system for preparing students for the university and beyond. The findings highlight the advantages 

of the systemic condition in constructing knowledge to overcome the fragmentation of pedagogical dynamics. It 

concludes with the choice that STEAM offers to exercise intelligible movements in developing creative content 

and innovation. 
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1.0 Introduction 

With the rampant increase in the technological development in Science, Mathematics, Engineering, Arts 

and Technology in the industrial revolution of many developed such as USA, Germany, United Kingdom, South 

Korea and many more and high income-developing economies such as China, India, Rwanda, and South Africa, 

many researchers have emphasized the importance of innovative education to economic development. Because 

many developing countries face significant financial and educational problems such as the lack of sophisticated 

capacities and talents, the burden of economic and monetary alteration, and the exertion of education 

restructuring and modification (Wang, Xu & Guo, 2018).  Hence, the literature supports the fact that STEAM 

education is indispensable in facilitating development, international competitiveness, and creating jobs for the 

masses.  STEAM education is regarded as a priority in high-income, middle-income, and low-income countries 

(Burnett & Jayaram, 2012; Ohize, 2017; Ostler, 2012). However, STEAM education is lagging in some parts of 

the world, such as in Africa, where there are many low-income countries compared to the largest developing 

economy, China. During new industrial revolution directly necessitates elevated real-world talents and 

pioneering talents who possess advanced knowledge, attitude, and skills necessary for the present need of 

organizations, educational institutions, entertainment sectors, and any developmental sectors of the country. 

One may ask whether many developing countries’ current talent training condition in educational institutions at 

the elementary to high school level to the university level permits this goal’s achievement in their country 

(Aleksankov, 2017).  Ismail (2018) opined that literature does not specify the perceived benefits from the 

practice of STEAM education.  

Many researchers such as (Yan, Xie & Li, 2009; Tian, 2014; Shi, 2015) have revealed a need to adopt 

new models of educating students that cultivate talents that meet developing countries’ economic development 

needs. There have been technical inconsistencies between the elementary to high school level unified talent 

model, and the industry request for ground-breaking talents has become prominent (Zhao, He & Mang, 2015). 
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This can be achieved when the country becomes a knowledge-based society.   A Knowledge-based society 

concentrates more on emerging persons’ assortment and inventive talents capable of fabricating exclusive, real-

world, and intellectual principles relatively than only growing specialists or intellects.  STEAM education is a 

relatively globalized educational practice common among the Commonwealth countries under the United 

Kingdom. European and Asian, and most African countries tend to follow developments in the United States 

(Perrault, 2016). However, most technologies that developing countries need to reduce poverty, add value to 

natural resources, and improve domestic industries’ efficiency have already been invented and are widely used 

in high-income countries. The issue is that these technologies are not very prevalent in many countries. 

Consequently, STEAM education’s priority requires developing engineering, technical and vocational 

skills and conducting state-of-the-art research and development (Estapa & Tank, 2017). For example, tertiary 

science and technology education can accelerate a knowledge-based economy in developing countries. Also, 

many researchers must focus on establishing school curriculums that incorporate STEAM educational practices.  

Currently, education in many countries focuses on merging the viewpoints of refining creative talents. 

The time has come for governments to create goals and content of knowledge based on models with numerous 

contests on ingenuity education aimed at promoting innovation and inventions at schools and society as a whole 

(Li, et al., 2018; Kim & Park, 2012; Yarkman & Lee, 2012). For the country to keep up with the fluctuating 

science and technology and innovation needs of the country, it is essential to provide STEAM education for 

elementary to high school level students. STEM (Science, Technology, Engineering, and Mathematics), which 

later evolved to STEAM (Science, Technology, Engineering, Arts, and Mathematics) education which formerly 

originated from the U.S. which very gives valuable reference and inspiration to its implementation and success 

(Song, 2017).  For over twenty years, many developed and developing countries such as Germany, the USA, 

France, Japan, China, etc., have issued STEAM education implementation policies. This policy emphasizes the 

interdisciplinary nature of science, engineering, arts, and mathematics education practice at the elementary and 

high school levels (Fu & Wang, 2014).   As a result, there is a need for an additional stage on evolving creative 

education is urgently desirable. During this time, the advent of Science, Technology, Engineering, Art, and 

Mathematics (STEAM) education is judicious support that provides innovative policies and gears unique 

curriculum creating multidisciplinary incorporation teaching structure and teaching methods (Honey, Pearson & 

Schweingruber, 2014).  The introduction of STEAM education countries helps boost the understanding of the 

construction among science, mathematics, technology, engineering, and arts. This has become essential in the 

global educational structure (Tarnoff, 2011; Sousa & Pilecki, 2013; Sanders et al., 2011). Based on this 

backdrop, three research purposes were formulated to guide the study.   

 

2.0         Theoretical Underpinning of Pyramid STEAM Model 

One of the theoretical models that govern that study is a pyramid model designed by Yakman (2008). 

This model was generated for implementing the STEAM national curriculum established on surveys of 

historical practices of diverse arenas of educational theories.  STEAM can be defined as “Science and 

Technology education, construed through Engineering and Arts, founded on the language of Mathematics” 

(Yakman, 2008, p.8). The incentive behind this model’s proposal was to wipe out the structural deficiencies of 

the educational system. Some disciplines were regarded as superior to others, while others were outshined 

(DeRosa, 2017; Yakman, 2008, p. 11). The pyramid was grouped into four levels (content-specific to discipline-

specific to multidisciplinary and lastly to the integrative approach at the top level (p. 17). Yakman described the 

interactions among disciplines as significant since all fields are considered essential. There is some 

interdependency level among (Science, Technology, Engineering, Arts Mathematics education (Yakman, 2008, 

p. 17).  The findings of Yakman’s study led to the development of a STEAM framework that talks about 

functional literacy where students are trained so that it becomes possible for them to understand and make the 

transfer of learning from one discipline to the other. (Yakman, 2012). In this study, it was revealed that 

functional literacy of STEAM helps students to appreciate better people and the historical setting of other 

disciplines, its importance to the society and individual standpoints and philosophies so they can communicate 

wherever they find themselves with people who are not with the same background of discipline.  The study also 

http://www.ijmsbr.com/


International Journal of Management Sciences and Business Research, Apr-2021 ISSN (2226-8235) Vol-10, Issue 4 

http://www.ijmsbr.com/  Page 30 

suggested that “for teachers to provide in-depth explanations and coverage of the subject area, they can work 

with other teachers in different disciplines to reinforce students’ learning” (Yakman, 2012). Moreover, the 

findings of Yakman established a significant relationship between educational psychologists’ theories and 

STEAM education, such as Bloom’s taxonomy, the idea of constructivism, the theory of proximal development, 

and the theory of Multiple Intelligences, and many more (Yakman, 2012). Figure 1 describes the STEAM 

framework in detail.  

 
Figure1: STEAM Framework for Teaching Practices; Adapted from (Yakman, 2008) 

 

2.1 Concept of STEAM Education 

STEAM education framework involves applying ARTS into the already existing Science Technology 

Engineering Mathematics (STEM) framework. Similar to STEM, STEAM is a transdisciplinary approach that 

incorporates a wide variety of skills and knowledge from all individual STEAM disciplines to solve problems 

(Yakman, 2008; Winterman & Malacinski, 2015). STEAM education framework has been evolving to support a 

new educational theory. STEAM is based on STEM education, which grew out of the vast need to have more 

students achieve success in understanding the systems and connections (Baek et al., 2011; Yakman, 2008) that 

bind together the hard sciences, technology, engineering, and mathematics, to help solve the problems of a 

rapidly changing world (Dakers, 2006). One of the primary mandates of STEAM is to prepare students to solve 

problems “through innovation, creativity, critical thinking, practical communication skills. The STEAM is an 

emerging educational framework that supports new educational theories. STEAM education framework 

comprises the teaching and learning practices in which the subject matter is integrated so that all fields of study 
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are unilaterally blended in educational practices such that learners are trained in a multifaceted approach that 

incorporates the diverse needs of learners.  

 Since the founding of the STEM educational framework in the U.S. aimed at improving Science, 

Technology, Engineering, Mathematics education, it has significant priorities of many countries in putting 

adequate effort in introducing contemporary educational practices in science, technology, engineering, arts, and 

mathematics (Gao, 2019). In line with the studies conducted by (Song 2008; Zhong & Yang, 2007), many 

countries have endorsed investigations on research and development centered on boosting teachers’ teaching 

practices and a high industrial economy. The government drafted policies focusing on science and technology 

education (Dagdilelis, 2018). All this direction in science and technology education was aimed as the powerful 

force on its massive industrial economy journey. Several countries such as the U.S., United Kingdom, Germany 

have invested vast sums of money through research institutes, universities, and enterprises in rejuvenating 

country’s educational structure by incorporating STEAM education in its existing academic design, which only 

focused on science and technology (Wang & Zhu, 2016; Mallinson, 2018).  

In line with the recommendations by State Councils (2006), there was a need for new science and 

technology growth and development goals of 2006 to the year 2020 aimed at harmonizing arts education into 

the existing STEAM (Science Technology Engineering Arts, Mathematics) education (Li, 2013) All this was 

targeted at the traditional agriculture, automation, advanced and basic science research.  Solas & Sutton (2018) 

opined that several developed and developing countries have wholly adjusted their educational reforms by 

restructuring the old STEM tactics to better bring the nationwide stratagem for social and economic growth and 

development.  One cannot turn blind eyes to the fundamental advancement of Science, Technology, 

Engineering, and Technology in the country due to STEAM education. By introducing STEAM to students at 

the elementary to high school level, the country stands at a better chance of improving economic development; 

scientific innovation will accelerate economic growth and boost national cultural practices (Wen, 2011).  

The incorporation of STEAM education at the elementary to high school level for many developing 

countries will widely encourage the grooming of students’ high order thinking skills and abilities, innovative 

aptitude and create an educational platform with real-life practical needs of the country and even aspect of 

inadequate engineering education (Fu, 2015). Through the inquiry Song (2017) on the STEAM of the existing 

educational institutions, she found that STEAM education has not effective in many developing countries due to 

specific problems it has encountered, such as the limitation of teachers’ skills to teach STEAM to students, 

difficulty in merging STEAM with the existing curriculum design of the country, and curriculum effectiveness 

verification. Despite the emergence of some institutions practicing innovative STEAM education, several 

educational institutions face specific difficulties making it difficult to effectively implement STEAM education 

at the elementary to high school level or any other level (Wang, Xu & Guo, 2018). 

Herro, Quigley, Andrews & Delacruz (2017) point out that given the considerable dimension of the 

initiatives advocated by the STEAM technique, qualified educators are still expected for the dissemination of 

expertise in partnership with stakeholders who need the efficacy of instructional methods, in parallel to the 

problem-solving assessment, both independently and in creative teams of the objectives set with competencies. 

The STEAM measures are visualized in table 1 below. 
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From Figure 1, it has been illustrated some stages in the implementation of the classroom instruction 

STEAM method of analysis, which starts only with a problem statement in the actual world from specific and 

limited methodologies that will need to be acknowledged through project design transforms the student into an 

engineer. The core purpose granted in the value of the STEAM methods is fascinating and, in words of 

Henriksen (2017), further than convergence, as it is the possible future thought of engineering design, as a 

challenge of multidisciplinary inclusion of structural parts in layout, by integrating the intertwined team to the 

goals and activities planned in the education system, creative timely. By agreeing with the aforementioned, 

creativity, interdisciplinarity, motivation, and emphasis used in the real world of problem situations open to the 

redesign of thinking are identified, given the diversity of alternatives, ways of thinking and making them 

conjugate as a common foundation in decision-making based on empathy, the definition of the events that can 

hit the target towards the problem statement through the creation of ideas and in the context of a prototype of 

the project that deploys as a practice of meaning and functional meaning from the design of the STEAM 

methodology (Gratchev & Jeng, 2018). 

 2.2  Practice of STEAM Educational Model in Developed Countries 

  STEAM educational model has been practiced and implemented in several developed and developing 

countries in boosting teaching practices that prepares students to meet the needs of current world practices. 

Countries such as The US, UK, South Korea, Canada, Australia, Finland and many more has included STEAM 

educational practices in the existing national educational curriculum.  The element “ART” was included in the 

pre-existed STEM education which only neglected the “ARTS” component of educational practices. The 

introduction of STEAM expanded students’ learning experiences and discovery of new talents that could fit into 

students’ progress through the basic to the tertiary level of education. Goates, et al. (2017) revealed that the 

introduction of arts components such as music and dance at the lower primary and junior high school level can 

help students acquire adequate physical knowledge of music linking STEM and STEAM. A series of exercises 

aimed at piquing the imagination of younger school children in physical phenomena may be incorporated into 

the STEAM-education system (Sabirova & Deryagin, 2018; Mullins, 2019).  

According to researchers at the University of Ghent, integrating art into Education systems will make 

educational practices increasingly appealing to a larger audience. They portray the international week of 

robotics and art for high school students as an example of such educational activity (Wyffels, et al., 2016). It is 

obvious that teaching and learning staff training is needed, and the Acoustics Research Group at Brigham 

Young University (BYU) has had such experience working with primary school teachers who have successfully 
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incorporated art into their classroom instruction (Goates, et al, 2017). Researchers from Finland (Thuneberg et 

al., 2017) argue that innovation in mathematics education should be improved in schools. They have "The Art 

of Mathematics" as an engagement mathematical exhibition aimed at making mathematics interactive and 

practical for students. Educators in Australia have created an instructional curriculum that includes the culture 

and history of Aboriginal and/or Torres Strait Islander communities, and also the economic and cultural forces 

of Asia and the middle east, in STEM programs (Taylor, 2018). 

 In the US, the "Scientist for the Future" (SfT) project has been funded since 2011. The SfT project is a 

collaboration between universities and colleges, out-of-school groups, and non-formal educational institutions 

to use a STEAM-based training program. Multiple teaching modules, like "Alternative energies," "Physics of 

sound and mathematics of music," "People and plants," "Robotics," and "Astronomy," are learned in the time 

free from basic studies or work during the academic year in all cultures (Caplan, 2017). This problem is indeed 

recognized in Russia, which is why the Centers for Technical Education Support (TSTPO) are being developed, 

with the aim of engaging learners in engineering and robotics. Businesses are actively engaged in the 

development of programs for subject-oriented curriculum of children and teens, demonstrating the validity of 

this educational strategy. The aim of such initiative is targeted at swelling the level of knowledge in the areas 

that has attracted growth and interest of positive attitude towards STEAM education in educational practices.  

The findings of an international study involving high schools in Australia, the United States, and Canada 

convincingly justify the need for a multidisciplinary subject in STEAM education (inter-, trans-, and cross-

disciplinary learning), incorporated with the support of class teacher, and the use of innovation in the practice of 

high school teachers for the creating a learning environment in learners (Harris & Bruin, 2018). The survey 

suggests that building a trustworthy relationship between teachers and students creates favorable conditions for 

both of them to grow their creative potential. Experiments on the use of multidisciplinary methods for 

undergraduate and primary school teachers are being performed in some countries. The findings show that when 

high school students, college students, and undergraduates use STEAM-technologies in pursuing physical and 

mathematical disciplines, their performance and self-esteem increase, and their creative abilities grow (Segura, 

2017; Chanthala et al., 2018). The study experience in Korea in the field of STEAM education also indicates 

that conducting physical research in conjunction with both the humanities and art is preferable (Paik et al., 2018; 

Moon & Kang, 2015). As a result, STEAM education can be implemented at all levels of education, from 

preschool to professional, and sometimes in close collaboration with both academic and non-academic 

organizations. 

2.3 Previous literature on STEAM education and its limitations  

STEAM is presently acknowledged and extensively used as a multi-discipline curricular that connects 

applications in content area disciplines such as science, technology, engineering, and mathematics to generate 

awareness as a whole (Sebastianelli, 2018). Many world leaders, multinational corporations, financial analysts, 

economists, politicians, and educationalists have provided support for STEAM-based teaching practices to 

upsurge academic thoroughness in schools and initiate students’ skills and knowledge that are of growing 

importance to tomorrow’s workforce. With the cumulative research awareness on the practice of STEAM 

education in developing and developed countries, there have been several studies that surveyed teachers’ 

practices of STEAM education using teachers’ perception such as (Lee, Park, & Kim, 2013; Lim & Oh, 2015; 

Liu, 2012; Liu, Liang & Liu, 2012; Lim, Kim, & Lee, 2014; Noh & Paik, 2014; Shin, 2013; Shin & Han, 2011; 

Song, 2017; Tarman, 2018). The findings of the studies mentioned above suggest that a significant number of 

teachers believe that STEAM education is desirable and believe in the significant positive impact of STEAM 

education on students’ learning and society. Other research has also found a considerable gap between teachers’ 

practice of STEAM education aimed at reforming teaching practices and how educational stakeholders perceive 

STEAM education and should be practiced in class. For instance, Shin (2013) revealed that despite that teacher 

(about 65%) agreeing on the need for practicing STEAM education, only a few teachers executed STEAM 

education in their class. In fostering innovative STEAM in schools, these interventions aim not to produce 
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additional scientists, engineers, or mathematicians (Vasquez, Sneider, and Comer 2013) but to improve capable 

students who can work in a robust and sophisticated environment based on numerous disciplines. Consequently, 

STEAM education and research facilities can be located in nations around the world (Delaney 2014). Despite 

STEAM education’s attempts to expand inclusion in related fields (Tsui 2007; Reyes, 2012), STEAM 

occupations still are extremely homogeneous; only 28% and 10% of STEAM jobs are held by women and 

ethnic minorities, respectively (National Science Board, 2014). 

Regarding the challenges teachers face in implementing STEAM education, it appears there were no studies 

conducted on the subject matter; however, related studies conducted in South Korea, Japan, the USA, U.K. on 

the challenges teachers face when implementing STEAM education.  Educationists ought to modify the way we 

think about and train STEAM to strengthen the STEAM workforce to represent different viewpoints and 

expertise. This program “commences in primary school and progresses through to the faculty as well as the 

remainder of the populace” (Educational Testing Service, 2015, p. 3). To resolve the issue of recruiting and 

maintaining a representative STEAM workforce, it is essential to re-conceptualize the education system to 

attract and sustain alternative viewpoints that will help solve the world’s most urgent problems. Therefore, 

researchers adapted those studies as a comparative study to compare the challenges teachers face in the practice 

of STEAM education. Findings of studies such as (Han & Lee, 2012; Lee, Park, & Kim, 2013; Lim & Oh, 2015; 

Shin, 2013) discovered that teachers faced difficulties in lesson preparations for STEAM education, inadequate 

instructional teaching and learning materials, lack of teaching experience in implementing STEAM lessons, the 

problem in co-operating with other teachers and difficulty in understanding some concepts in STEAM 

education (Lee, Park, & Kim, 2013; Noh & Paik, 2014). An extensive review of literature offers significant 

evidence on the practice of STEAM education and teachers’ perception; there appears to be much remaining 

unknown of STEAM education. For example, teachers’ Elementary to high school level practices of STEAM 

education varies, according to teachers’ demographic characteristics. There appears to be little information 

about the relationship between perceived challenges and teachers’ characteristics in the same vein. 

2.4 Benefits of STEAM education 

 Evidence from literature assents with the general view that science, technology, engineering, arts, and 

mathematics (STEAM) education is necessitous to enable economic development, international competitiveness, 

and job creation. However, the literature does not specify the particular benefits of STEM education in 

developing countries since the consensus is that STEAM education is generally lacking in these countries. 

Moreover, the gender gap in STEAM education is prevalent in some developed and most developing countries 

(UNESCO, 2017:20). However, STEAM has been useful for enhancing teacher training in developing countries, 

stimulating innovative approaches for secondary education and aligning the demand and supply of skills 

(Burnett & Jayaram, 2012; Hooker, 2017). The literature on STEAM education in developing countries focuses 

on the challenges many young people face concerning access to secondary and tertiary education in general and 

the gender gaps in STEAM education. It, therefore, proposes strategies for overcoming these difficulties. 

Studies on STEAM education usually adopt a regional focus such as Africa or Asia, and therefore the reports 

amalgamate data from middle-income and low-income countries. There is some literature on the benefits of 

science and technology (as a sector) on economic growth or combating diseases such as HIV or malaria. The 

literature does not discuss STEAM education’s benefits beyond the general view that STEAM facilitates 

economic growth and competitiveness. 

Given that the literature does not address the query directly, the following approach is used in this rapid 

literature review: literature from developed and developing countries is used to discuss the rationale for 

STEAM education and the key trends in this field. Statistics relating to the gender gap are presented, and the 

impact of some program which aims to improve female participation in STEAM in developing countries is 

discussed. Since much of the literature on STEAM education mention teacher training, this is discussed as a 

benefit of STEAM education and meeting the demand for skills and innovations for secondary education.  

 The inclusion of Arts into STEAM generates a variety of benefits. Recent studies have shown that 

including Arts-based teaching in STEAM increased student motivation, engagement, and STEAM content 
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learning. (Henriksen, 2014). This study’s finding was confirmed in Rinne and colleagues’ study, which showed 

that Arts training helped with long-term retention of content (Rinne et al., 2011). Additionally, Arts as a STEM 

component increase students’ skill, global competencies, and learning strategies. Learning music has been 

shown to increase visual-spatial reasoning skills, which can be applied towards STEM (Catterall & Rauscher, 

2008). Proponents of the physical and visual arts argue that “artistic expression and principles could assist 

learners in structuring and organizing ideas, exploring disciplinary and cross-disciplinary connections, and 

solving scientific problems” (Catterall, 2013, p. 2). Connected to improved problem solving, integrating liberal 

arts and language into science resulted in enhanced achievement in science and mathematics (Miller & Knezek, 

2013).  Additionally, STEAM provides students who were disengaged with STEM due to fear of STEM or fear 

of failing, in general, a means to reengage with it. Miller (2016) further noted that STEAM, in its promotion of 

divergent and convergent thinking, effectively generates innovation. 

The rationale for STEAM education’s investment relates mainly to its association with improved 

economic outcomes (African American Institute, 2015; Williams, 2011). This includes unemployment in the 

Middle East and Latin America is linked to the inadequate supply of skills required by employers (Burnett & 

Jayaram, 2012). The 21st-century job market requires a new set of skills, and there is more emphasis on 

technology skills (Voogt & Roblin, 2012). Across the world, only 30% of female students pursue STEAM-

related higher education studies (UNESCO, 2017); UNESCO (2017) regards access to STEAM education for 

girls as a human right; Science Technology, and Mathematics clinics in Ghana have provided training to over 

40,000 girls from 1986-2010 (Bermingham & Engmann, 2012). Technical Vocational Education and Training 

(TVET) education is recommended for bridging the demand and supply of skills in Africa and Asia (Burnett & 

Jayaram, 2012). TVET is necessary at the secondary school level to prepare students for self-employment and 

entrepreneurship (Likly et al., 2018). Apprenticeships and continuing education can provide STEAM-related 

training to informal sector workers (Lwakabamba & Lujara, 2003); STEAM education should address local 

development needs (Sohoni, 2012). 

 

2.5 STEM education for Sustainable Work 

The concept of sustainable work is proposed to challenge the perspective that work is mainly for 

financial gain (Likly et al., 2018). It recognizes that there are many forms of unpaid or informal work which 

contribute to society. According to Likly et al. (2018), STEAM education can contribute to sustainable 

employment and boost skilled workers’ supply for social professions. For example, there is a need for 5.7 

million teachers and 3.8 million health workers in sub-Saharan Africa. Given the informal sectors’ scale in 

many LICs, secondary education should provide the skills for self-employment and entrepreneurship. Many 

artisan and trade occupations require STEAM knowledge, although there is more emphasis on technology. 

Hence, TVET is essential, and it may be necessary to offer it earlier at the secondary education level.  Rapid 

urbanization and internet expansion create job opportunities in the ICT sector; therefore, it is critical to have 

training in ICT at the secondary school level; Lower secondary education should provide adequate STEAM 

knowledge of hygiene and health to enhance living standards. For example, knowledge on disease and infection 

are included in the biology curriculum at the lower secondary level in Tanzania; Vocational subjects such as 

agriculture and domestic science include STEAM content which may be useful for rural students who undertake 

cattle hoarding small-holder agriculture or fishing. Voluntary and creative work requires basic STEAM 

knowledge such as ICT skills for audiovisual editing or chemistry knowledge for mixing dyes. 

 Adding Arts to STEM does present some challenges regarding implementation. Some of these 

challenges include teachers not having the arts’ expertise to implement beyond the primary stages of 

digital/design arts. Also, teachers require art experts’ support to make connections between their content area 

and the different art forms. There is difficulty supporting productive collaboration among students (Quigley & 

Herro, 2016), Using a transdisciplinary problem-solving approach instead of a focus on disciplinary content 

(Sinay & Jaipal-Jamani, 2016). 

 

3.0 Implementation of the Practice of STEAM Education in Teaching and Learning 
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Fredette (2013) generated the following guidelines for how K-12 schools can implement STEAM. 

Collaboration must take place between teachers of varied disciplines. Teachers across disciplines such as 

science, visual arts, and music must fuse their subject areas. Teachers must model to students the importance of 

trying new things and removing the stigma of failure. Collaboration amongst students and having them work in 

teams must be encouraged. And finally, schools must connect with community organizers to promote a range of 

modern 21st-century jobs that are technology-infused and fall outside the traditional scope of professions such 

as teachers, nurses, and lawyers. Multiple strategies can be used to implement STEAM within school boards. 

Students must be allowed to use media/technology to solve problems (Miller & Knezek, 2013; Quigley & Herro, 

2016). While also being allowed to choose the topics of study, technologies used to explore that topic, the 

methods of inquiry used, and the means they prefer to communicate the resulting knowledge they derive from it 

are essential (Quigley & Herro, 2016). 

Additionally, embedded assessment strategies such as self and peer evaluations support STEAM 

learning (Quigley & Herro, 2016). In generating assignments for their students’ teachers must also use various 

instructional strategies for more straightforward STEAM implementation. Specifically, teachers must promote 

problem-based learning that uses open-ended scenarios and real-world problems that are further situated in local 

contexts (Miller & Knezek, 2013; Kim & Song, 2013). And finally, teachers must integrate varied disciplines in 

a transdisciplinary approach that uses various perspectives and potential solutions to problems (Quigley & 

Herro, 2016). 

 

4.0 Conclusions and Practical implications of the Study 

The contributory theoretical synthesis of the different authors studied in this literature review considered 

the objective of analyzing the theoretical perspectives that concern the creation of knowledge in the STEAM 

methodology. STEAM education model as a resource for learning in higher education identifies the significant 

spaces for overcoming interdisciplinary obstacles that create tensions for the effectiveness of collaborative, 

comprehensive, systemic, and transdisciplinary learning. The STEAM methodology must be manifested in the 

pedagogical fact. This implies that the university faculties generate knowledge based on creativity to have 

freedom of intelligible movements in the development of cognitive aspects, contents, and innovative approaches 

of inclusive education (Colucci-Gray, Burnard, Cooke, Davies, Gray, & Trowsdale (2018).  The availability of 

trained engineering staff, which should begin in high school and continue in colleges and universities through 

the support and successful implementation of STEAM education, is critical to the future of economic 

development. 

 

This can be applied to Science, Technology, Engineering, Arts and Mathematics. Likewise, this 

literature review considered the orientation through the objective set to understand the lessons learned in the 

transdisciplinary pedagogical applicability of the STEAM methodology in higher education. This scenario, 

interpreted within the framework of theoretical contributions, implies the strength of new pedagogical trends 

that identify the dialogue necessary to address cognitive contents and specialties as concrete alternatives of 

standard proposals that incorporate social participation and knowledge. Critical thinking in the 

conceptualization of practical approaches to curricular reconstruction at higher, abstract thoughts that overcome 

the fragmented conditions of reality. In this order of ideas, new pedagogical, curricular, and technological 

dimensions that open the possibility of the emerging nature of the events of the social fact are necessary to 

overcome these epistemological barriers and disciplinary dilemmas that fragment learning in higher education, 

according to the research of Kromydas (2017) in the events intercepted in the educational know-how based on 

the STEAM methodology as a resource for learning in this new era of change that assumes interest based on 

self-knowledge, the construction in collaborative networks of education and the reaffirmation of the open 

curriculum (Erwin, op. cit.) beyond the University classroom. Hence, the prospects for future research in this 

field are linked in an underlying way in the effects of a real revolution in higher education, in recognizing broad, 

innovative, and open levels of learning that are transcendent in their holistic and inclusive scope. 

Conflict of Interest  

http://www.ijmsbr.com/


International Journal of Management Sciences and Business Research, Apr-2021 ISSN (2226-8235) Vol-10, Issue 4 

http://www.ijmsbr.com/  Page 37 

The authors declare no conflicts of interest regarding the publication of this paper. 

 

Reference 

i Abel, E. O. (2011). Teachers’ Characteristics and their Attitudes Towards Classroom Management. 

Calabar: Nigerian Rapid Educational Publishers, Nigeria. 

ii Aborisade, F., 1997. Research Methodology, A Student Handbook, Multi-Firm Limited Publisher.  

iii Aleksankov, A. M. (2017). The Fourth industrial revolution and modernization of education: 

international experience. Strategic priorities, 1(13), 53-69.  

iv Alteneiji, A. K. (2019). The Efficiency of Classroom Management in Reducing Student Stress: A Case 

Study of a Public School in Fujairah. Dissertation, The British University, Dubai 

v Arbuckle, J. L., & Worthke, W. (1999). AMOS 4.0 Users Guide [Computer Software Manual]. Chicago, 

IL: Smallwaters. 

vi Awino, J. O., & Agolla, J. E. (2008). A quest for sustainable quality assurance measurement for 

universities: Case study of the University of Botswana. Educational Research and Reviews, 3(6), 213. 

vii Barbosa‐Leiker, C., Kostick, M., Lei, M., McPherson, S., Roper, V., Hoekstra, T., & Wright, B. (2013). 

Measurement invariance of the perceived stress scale and latent mean differences across gender and 

time. Stress and Health, 29(3), 253-260. 

viii Bassey, B. A. (2012). A Wider View of Classroom Management. Uyo: Ekong Publishing House, Nigeria 

ix Best, J. W. (1996). Research in Education, New Delhi: Prentice Hall. 

x Burnham, K. P., & Anderson, D. R. (2002). Model Selection and Inference: A Practical Information-

Theoretical Approach (2nd Edition). New York: Springer.  

xi Bush, G. (2006). Learning about learning: from theories to trends. Teacher Librarian, 34(2), 1419. 

xii Bush, G. 2006. Learning about Learning: from Theories to Trends. Teacher Librarian. Vol. 34, No. 2. 

pp. 14–19. 

xiii Cai, J., Perry, B., Wong, N. Y., & Wang, T. (2009). What is Effective Teaching?: Study of Experienced 

Mathematics Teachers from Australia, the Mainland China, Hong Kong-China, and the United States. 

In Effective mathematics teaching from teachers’ perspectives (pp. 1-36). Brill Sense. 

xiv Carter, H. (2010). Teacher who attacked pupil with dumbbell given community order [Online] Available 

at:<https://www.theguardian.com/education/2010/may/24/teacher-dumbbell-peter-harvey-community-

order> [Accessed on Feb 8th, 2019] 

xv Carter, K. (1990). Teacher’s knowledge and learning to teach. In W. R. Houston (Ed.), Handbook of 

research on teacher education (pp. 291–310). New York: Macmillan. 

xvi Charlie, M. U. (2006). Discipline and Management in the Classroom: Theory and practice. Kaduna: 

Joyce Graphic Printer and Publishers Company, Nigeria. 

xvii Chinaveh, M. (2013). The Effectiveness of Multiple Stress Management Intervention on the Level of 

Stress, and Coping Responses Among Iranian Students. Procedia, 84, 593-600 

xviii Cohen, E. (1994). Designing groupwork: Strategies for the heterogeneous classroom. New York: 

Teachers College Press. 

xix Cohen, S., Kamarck, T., & Mermelstein, R. (1983). Aglobalmeasureof perceived stress. J 

HealthSocBehav, 24(4):385–396. 

xx Cohen, S., Kessler, R. C., & Gordon, L. U. (1995). Strategies for measuring stress in studies of 

psychiatric and physical disorders. In S. Cohen, R. C. Kessler, & L. U. Gordon (Eds.), Measuring stress: 

A guide for health and social scientists (pp. 80 -101). New York: Oxford University Press. 

xxi Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed methods approaches. 

Sage Publications. 

xxii Dagdilelis, V. (2018). Preparing teachers for the use of digital technologies in their teaching practice. 

Research in Social Sciences and Technology, 3(1), 109-121. Retrieved from 

http://ressat.org/index.php/ressat/article/view/345  

http://www.ijmsbr.com/


International Journal of Management Sciences and Business Research, Apr-2021 ISSN (2226-8235) Vol-10, Issue 4 

http://www.ijmsbr.com/  Page 38 

xxiii den Brok, P. J., Brekelmans, J. M. G., & Wubbels, T. (2004). Interpersonal teacher behaviour and 

student outcomes. School Effectiveness and School Improvement, 15, 407-442. 

xxiv den Brok, P. J., Fisher, D., & Scott, R. (2005). The importance of teacher interpersonal behaviour for 

student attitudes in Brunei primary science classes. International Journal of Science Education, 27, 765-

779. 

xxv Díaz, C., González, G., Jara-Ramírez, L. I., & Muñoz-Parra, J. A. (2018). Validation of a Classroom 

Management Questionnaire for pre and Inservice Teachers of English. Revista Colombiana de 

Educación, (75), 263-286. 

xxvi Dolbier, Ch., Smit, sh., Steinhardt, M. (2007). Relationships of protective factors to stress and symptoms 

of illness. AM J Health Behave,31(4):423-433 

xxvii Dougall, A. L., & Baum, A. (2001). Stress, health and illness. In A. Baum, T. A. Reversion, & J. E. 

Singer (Eds.), Handbook of health psychology (pp. 321-337). Mahwah, NJ: Lawrence Erlbaum 

xxviii Effiong, U. A. (2007). Dealing with Disruptive Behaviours in the Classroom. Calabar: Hilcop Printing 

Press, Nigeria. 

xxix Ekere, O. S. (2006). Concept of Disruptive Behaviour Among Students in Public Secondary Schools. 

Uyo: Ekpeyong Publishers, Nigeria. 

xxx Emmer, E. T., & Stough, L. M. (2001). Classroom management: a critical part of educational 

psychology, with implications for teacher education. Educational Psychologist, 36, 103-112 

xxxi Erkutlu, H. V., & Chafra, J. (2006). Relationship between leadership power bases and job stress of 

subordinates: example from boutique hotels. Management Research News. 

xxxii Estapa, A.T., Tank, K.M. (2017). Supporting integrated STEM in the elementary classroom: a 

professional development approach centered on an engineering design challenge. International Journal 

of STEM Education. Vol. 4, Issue 1, https://doi.org/10.1186/s40594-017-0058-3.  

xxxiii Evertson, C. M., & Weinstein, C. S. (2006). Classroom management as a field of inquiry. In C. M. 

Evertson, & C. S. Weinstein (Eds.), Handbook of classroom management: Research, practice, and 

contemporary issues (pp. 3e15). Mahwah, NJ: Lawrence Erlbaum Associates 

xxxiv Fairbrother, K., & Warn, J. (2003). Workplace dimensions, stress and job satisfaction. Journal of 

managerial psychology. 

xxxv Field, A. P. (2009). Discovering Statistics Using SPSS: (and Sex and Drugs and Rock “n” Roll) (3rd 

ed.). London: SagE 

xxxvi Fish, C., & Nies (formerly Albrecht), M. A. (1996). Health promotion needs of students in a college 

environment. Public Health Nursing, 13(2), 104-111. 

xxxvii Ganiyu, S. A., Yu, D., Xu, C., & Providence, A. M. (2020). The Impact of Supply Chain Risks and Supply 

Chain Risk Management Strategies on Enterprise Performance in Ghana. Open Journal of Business and 

Management, 8, 1491-1507. 

https://doi.org/10.4236/ojbm.2020.84095 

xxxviii Goates, C.B., Whiting. J.K., Berardi, M.L., Gee, K.L., Neilsen, T.B. (2017). The sound of STEAM: 

Acoustics as the bridge between the arts and STEM. Proceedings of Meetings on Acoustics. Vol. 26, Is. 1, 

pp. 025002-1–025002-9  

xxxix Golden-Kreutz, D. M., Browne, M. W., Frierson, G. M., & Andersen, B. L. (2004). Assessing stress in 

cancer patients: a second-order factor analysis model for the Perceived Stress Scale. Assessment, 11(3), 

216-223. 

xl Goss, P., J. Sonnemann, and K. Griffiths. (2017). Engaging Students: Creating Classrooms that Improve 

Learning. Grattan Institute. https://grattan.edu.au/wp-content/uploads/2017/02/Engagingstudents-

creating-classrooms-that-improve-learning.pdf 

xli Gratchev, I., Jeng, D.-S. (2018). Introducing a project-based assignment in a traditionally taught 

engineering course. European Journal of Engineering Education. Vol. 43, Issue 5, 788- 799.  

xlii Hair Jr., Black, J. F., Babin, W. C., Anderson, R. E., & Tatham, R. L. (2006). Multivariate data Analysis 

(6th ed.). Upper Saddle River, NJ: Pearson-Prentice Hall 

http://www.ijmsbr.com/


International Journal of Management Sciences and Business Research, Apr-2021 ISSN (2226-8235) Vol-10, Issue 4 

http://www.ijmsbr.com/  Page 39 

xliii Hardesty, L. (2018). Behaviorism doesn’t work in the classroom: The view of a pre-service teacher and 

mother [Online] Available at:https://eu.news-

leader.com/story/opinion/readers/2018/03/14/behaviorism-doesnt-work-classroom-view-pre-service-

teacher-and-mother/417480002/ 

xliv Henderson, P.D. et al. (2003). Coping strategies among African American women with breast cancer. 

www.snrs.org, Issue 3, Vol 4: 23. 

xlv Hicks, T. & Miller, E. (2006). College lifestyle, life stressors and health status: differences along gender 

lines. Journal of College Admission, 192, 22-29. 

xlvi Hoyle, R. H., & Panter, A. T. (1995). Writing about Structural Equation Models. In R. H. Hoyle (Ed.), 

Structural Equation Modeling: Concepts, Issues, and Applications (pp. 158-176). Thousand Oaks, CA: 

Sage. 

xlvii Hu, L., & Bentler, P. M. (1995). Evaluating Model Fit. In R. H. Hoyle (Ed.), Structural Equation 

Modeling: Concepts, Issues, and Applications (pp. 76-99). Thousand Oaks, CA: Sage.  

xlviii Jones, V. F., & L. S. Jones. (2012). Comprehensive Classroom Management, Creating Communities of 

Support and Solving Problems. Upper Saddle River, NJ: Pearson. 

xlix Joreskog, K. G., & Sorbom, D. (1999). LISREL 8 User’s Guide. Chicago, IL: Scientific Software 

International.  

l Kline, R. B. (2011). Convergence of Structural Equation Modeling and Multilevel Modeling.  

li Klusmann, U., Kunter, M., Trautwein, U., Lüdtke, O., & Baumert, J. (2008). Engagement and emotional 

exhaustion in teachers: does the school context make a difference? Applied Psychology: An 

International Review, 57(Suppl.), 127-151. 

lii Kolene, K., Hartly, D., & Murdock, N. (1990). The relationship of mild depression to stress and coping. 

Journal of Mental Health Counseling,12(1), 76-92. 

liii Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for research activities. Educational 

and psychological measurement, 30(3), 607-610. 

liv Kyriacou, C. (2011). Teacher stress: From prevalence to resilience. Handbook of stress in the 

occupations, 161-173. 

lv Labey. B. B. (2003). Psychology: An Introduction. (8th ed.). New York: McGraw Hill Companies Inc. 

lvi Lee, E. H. (2012). Review of the psychometric evidence of the perceived stress scale. Asian nursing 

research, 6(4), 121-127. 

lvii Mallinson, C. (2018). Technology-Enhanced Project-Based Learning: A Platform for Graduate Student 

Research and Outreach on Campus and in the Community. Journal of English Linguistics. Vol. 46, Issue 

3, 229-245. 

lviii Maor, D (1999) Teachers-as-learners: The role of a multimedia professional development program in 

changing classroom practice. Australian Science Teachers Journal, 25 (3), 45-51 

lix Martin, N., Schafer, N., McClowry, S., Emmer, E., Brekelmans, M., Mainhard, T., & Wubbel, T. (2016). 

Expanding the definition of classroom management: Recurring themes and conceptualizations. Journal 

of Classroom Interaction, 51, 31–41. 

lx Marzano, R. (2003). What works in schools. Alexandria, VA: Association for Supervision & Curriculum 

Development. Okutan, M. (2005). Sınıf yönetiminde örnek olaylar [Case studies of classroom 

management]. MilliEğitim, 33 (168). Retrieved from 

http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/168/index3- okutan.htm 

lxi Marzano, R. J., Marzano, J. S., & Pickering, D. J. (2003). Classroom management that works:Research-

based strategies for every teacher. Alexandria, VA: Association for Supervision and Curriculum 

Development. 

lxii Marzona, R. E. (2008). Teachers’ Effectiveness in the Classroom. Ilorin: Gashen Print, Nigeria. 

lxiii Mckee, J. G. (2001). Toward an agenda for induction: Perceptions of beginning teachers and student 

teachers. Paper presented at the Annual Conference of the Eastern Educational Research Association, 

Boston, MA 

http://www.ijmsbr.com/
https://eu.news-leader.com/story/opinion/readers/2018/03/14/behaviorism-doesnt-work-classroom-view-pre-service-teacher-and-mother/417480002/
https://eu.news-leader.com/story/opinion/readers/2018/03/14/behaviorism-doesnt-work-classroom-view-pre-service-teacher-and-mother/417480002/
https://eu.news-leader.com/story/opinion/readers/2018/03/14/behaviorism-doesnt-work-classroom-view-pre-service-teacher-and-mother/417480002/
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/168/index3-


International Journal of Management Sciences and Business Research, Apr-2021 ISSN (2226-8235) Vol-10, Issue 4 

http://www.ijmsbr.com/  Page 40 

lxiv Misra, R. & Castillo, L. (2004). Academic Stress among College Students: Comparison of American and 

International Students. International Journal of Stress Management, 11, 132-148 

lxv Misra, Ranjita; Castillo, Linda G., (2004) Academic Stress Among College Students: Comparison of 

American and International Students. International Journal of Stress Management, 11(2), 132-148. 

lxvi O’Neill, S. C., and J. Stephenson. 2011. “The Measurement of Classroom Management Self-efficacy:A 

Review of Measurement Instrument Development and Influences.” Educational Psychology 31(3), 261–

299. doi:10.1080/01443410.2010.545344. 

lxvii O’Neill, S., & Stephenson, J. (2012). Does classroom management coursework influence pre-service 

teachers’ perceived preparedness or confidence?. Teaching and teacher education, 28(8), 1131-1143. 

lxviii Obot, T. U. (2010). Gaining student’s attention in the Classroom and Students’ Academic Performance 

in Ibesikpo in Ibesikpo Asutan Local Government Area. (B. Ed.). Unpublished project, faculty of 

education, University of Uyo, Uyo. 

lxix Ogden, J. (2004) Health Psychology. (3rd ed.). Buckingham: Open University Press 

lxx Okutan, M. (2005). Sinif yönetiminde örnek olaylar [Case studies of classroom 

management]. MilliEgitim, 33 (168). Retrieved 

from http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/168/index3-okutan.htm  

lxxi Örücü, M. Ç., & Demir, A. (2009). Psychometric evaluation of perceived stress scale for Turkish 

university students. Stress and Health: Journal of the International Society for the Investigation of 

Stress, 25(1), 103-109. 

lxxii Osuala, E.X. (2000). Business Management. Onitsha: Cape Publishers International Ltd 

lxxiii Pandey, L. P. (2006). The Rudiments of Classroom Management. Lagos: Ikeli Printing Press, Nigeria. 

lxxiv Perrault, T. (2016). Digital Companies Need More Liberal Arts Majors Harvard business review. URL: 

https://hbr.org/2016/01/digital-companies-need-more-liberal-arts-majors  

lxxv Postholm, M. B. 2013. “Classroom Management: What Does Research Tell Us?” European 

Educational Research Journal 12(3), 389–402. doi:10.2304/eerj.2013.12.3.389 

lxxvi Roberti, J. W., Harrington, L. N., & Storch, E. A. (2006). Further psychometric support for the 10‐item 

version of the perceived stress scale. Journal of College Counseling, 9(2), 135-147. 

lxxvii Rummel, Ethan. (2008). Constructing cognition. American Scientist, 96(1), 80-82. 

lxxviii Ryan,M.E. & Twibell, R.S. 2000. Concerns, values, stress, coping, health and educational outcomes of 

college students who studied abroad. International Journal of Intercultural Relation, 24, 409 435. 

lxxix Schwier, D.& Cey, T. (2001). Moving towards constructivist classrooms. [Online] Available 

at:<https://etad.usask.ca/802papers/ceyt/ceyt.pdf>  

lxxx Schwier, Dr & Cey, T (2001) Moving towards constructivist classrooms [Online] Available  

lxxxi Sebastianelli, R. (2018). Multiple student learning objectives in basic business statistics: Strategies, 

assessment, and recommendations. Journal of Education for Business, Vol. 93, Issue 7, 340-351.  

lxxxii Selye, H. (1974). Stress without distress. Philadelphia: J.B. Lippincott Company. 

lxxxiii Shahmohammadi, N. (2011). Students’ coping with Stress at high school level particularly at 11th & 

12th grade. Procedia Social and Behavioral Sciences, 30,395-401 

lxxxiv Skinner, B. F. 1953. Science and Human Behavior. New York: Free Press. 

lxxxv Sousa, D.A., & Pilecki, T. (2013). From STEM to STEAM: Using brain-compatible strategies to 

integrate the arts. Thousand Oaks: Corwin Press. p.280.  

lxxxvi Steiger, J. H. (2007). Understanding the Limitations of Global Fit Assessment in Structural Equation 

Modeling. Personality and Individual Differences, 42, 893-898. 

https://doi.org/10.1016/j.paid.2006.09.017 

lxxxvii Tarman, B. (2018). The Awareness of Social Studies Teacher Candidates’ Regarding Special Area 

Competencies and the Overlap Level of These Competencies with Social Studies Degree. Journal of 

Ethnic and Cultural Studies, 5(2), 16-28 

http://www.ijmsbr.com/
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/168/index3-okutan.htm


International Journal of Management Sciences and Business Research, Apr-2021 ISSN (2226-8235) Vol-10, Issue 4 

http://www.ijmsbr.com/  Page 41 

lxxxviii Tarnoff J. (2011). STEM to STEAM. Recognizing the Value of Creative Skills in the Competitive. 

Huffpost. May 25, 2011. URL: http://www.huffingtonpost.com/john- tarnoff/stem-to-steam-

recognizing_b_756519.html  

lxxxix The National Alliance for Mental Health. (2005). Finding Hope and Help: college student and 

Depression Pilot Initiative. Available at: http://www.nmha.org/camh/college/index.cfm.  

xc Thorndike, E. L. 1919. Educational Psychology: Briefer Course. New York, NY: Columbia University 

Press. 

xci Veeser, P.I. & Blakemore, C. (2006). Student assistance program: A new approach for student success 

in addressing behavioral health and life events. Journal of American College Health, Vol. 54, 6: 377 – 

381.  

xcii Wang, M. C., Haertel, G., &Walberg, H. J. (1993). Toward a knowledge base of school learning. 

Review of Educational Research, 73, 249-294 

xciii Wen, Z. L., Hau, K. T., & Marsh, H. W. (2004). Structural Equation Model Testing: Cutoff Criteria for 

Goodness of Fit and Chi Square. Acta Psychologica Sinica, 36, 186-194. 

xciv Williams, W. O. (2008). Educational Management. Ibadan: Pandac Publications, Nigeria. 

xcv Womble, L. P. (2001). Impact of Stress Factors on College Students Academic Performance, University 

of North Carolina at Charlotte, Hari S. Chandran, (2011), http://www.time-management-

guide.com/assess-stress.htm 

xcvi Wubbels, T., Brekelmans, M., den Brok, P., & vanTartwijk, J. (2006). An interpersonal perspective on 

classroom management in secondary classrooms in the Netherlands. In C. Evertson, & C. Weinstein 

(Eds.), Handbook of classroom management: Research, practice, and contemporary issues (pp. 

1161e1191). Mahwah, NJ: Erlbaum. 

 

 

http://www.ijmsbr.com/
http://www.time-management-guide.com/assess-stress.htm
http://www.time-management-guide.com/assess-stress.htm

